An Investigation into a More Effective Second
Language Teaching Learning Process Through
a Clinical Supervision Integrated Model
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Abstract

Authoritative power, fault finding, and criticism in
traditional supervisory practices can have a considerable adverse
impact on supervisees in any field. Clinical supervision, which
was predominantly used in health sector is now being applied in
many other fields including education. In Sri Lankan context, it is
observable that many supervisors and mentors, who are involved
in teacher training programmes have little knowledge on latest
supervisory practices. This review article examines how the role
of clinical supervisory practices can be incorporated for effective
second language teaching and learning process by pre-service
teacher trainees during their internship. This paper explores
the weaknesses found in traditional supervisory practices and
how it affects particularly second language teaching learning
process leading to the quality of education. The research will
be carried out through sequential explanatory mixed method.
Both qualitative and quantitative research designs will be
implemented. Data will be collected through interviews and
questionnaires. Besides, one of the main objectives of this study
is to examine how clinical supervision can be incorporated for
more effective supervisory practices empowering the mentors
and supervisors on their role and enabling the second language
teacher trainees to be more confident, motivated and committed
towards their performances leading to a more effective teaching
learning process, from which finally learners can benefit, while
achieving national and global objectives of education.

Key words:- Clinical supervision, second language teaching,
internship, supervisors, supervisees
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1. Introduction

‘Supervision’, one of the key components of teacher
training programmes, plays a vital role in the development of
trainee teachers’ professional skills. The systematic practice of
supervision by education administrators goes as far back as early
1830s when ordinary schools were established (Hernandez-
Ramos, 2010). Since then, this process has undergone many a
transformation introducing more effective supervision models,
which are currently in use in educational institutions like schools,
teacher training colleges, universities etc.

Both learning English as well as teaching English
have been in question in Sri Lankan context as a considerable
percentage does not show the required competency at Ordinary
Level examination (Brunfaut & Green, 2019). The introduction
of the concept of National Colleges of Education (NCoEs) in
1985 to the system of Education in Sri Lanka, marked a new
trend in the sphere of Pre-Service Teacher Training. This
concept aimed at producing competent trained teachers with a
view to uplifting the quality of teaching learning process leading
to higher achievement levels (Nanayakkara & Neumann, 2015).

Since pre-service teacher trainees have no prior
teaching experience, proper guidance and direction should be
made available for them to acquire necessary skills for their
future pedagogical practices. For this, their teaching practice
component, particularly their internship period is of great
importance, from which they lay a firm foundation connecting
the theoretical base with the real classroom experience (Abas,
2020). It is a general assumption that the awareness of clinical
supervision among many supervisors, mentors, senior teachers,
and school management is relatively low in many supervisory
roles played by them. Traditional supervision leads to a
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number of issues mainly authoritative, oppressive control over
supervisees by supervisors brings more harm than good (Kemal
Kayike¢il Ozan Yilmaz & Sahin, 2016). Most of the interns of
NCokEs attached to the government schools in Sri Lanka claimed
to have encountered such traditional treatments, particularly
by the mentors, senior teachers, and school management,
when they are being supervised. Therefore, an awareness of
clinical supervision and the need of a viable and more effective
mechanism for supervision is felt ever than before.

This article aims at enlightening the supervisors and
widening their horizon to play a better role in assisting the
second language teacher trainees to be more confident to execute
a better service achieving the objectives and the goals of teacher
education and national objectives of education.

1.1 Research Background

Supervision is an important aspect in education, which
contributes to the overall enhancement of quality of education
in any country. Teacher Training in Sri Lanka turned a new leaf
in the history of Teacher Education with the introduction of
the concept of National Colleges of Education (NCoEs) by the
Ministry of Education and Higher Education in mid 1980s. Until
then, teachers were recruited based on their basic educational
qualifications and subsequently, they were absorbed to Teachers’
Colleges, from which they obtained two-year institutional in-
service training. Prior to the commencement of their training,
they were required to work in schools as untrained teachers
without being aware of proper pedagogical skills and a clear
perception of what the expected role from them was, until they
were given the training (Nanayakkara and Neumann, 2015).

The quality of education thus has been affected negatively
as one of the main reasons is supervisory practices being used in
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Sri Lanka for teacher training, have not proved to be successful
(Wanasinghe and Nawastheen, 2020). With a view to ensuring
quality teaching/learning process the concept of National
Colleges of Education was introduced in 1985 as mentioned
above. For this, Advanced Level qualified non-graduates are
recruited on basis of their Z-score. Initially, they are given two-
year institutional training and third year is meant for internship
training. Thus, for the first time in Sri Lanka, pre-service teacher
training was introduced. At present, there are nineteen NCoEs
operating in different parts of the country for training teachers
for different subjects like English, Science, Maths, Information
Technology, Physical Education, Second language Sinhala,
Second language Tamil etc.

However, there is apparently little guidance on how
supervision should be carried out during the internship training of
these trainees, other than the guidelines provided by the National
Institute of Education (NIE). Though there are guidelines for
internship supervision, lack of uniformity is a major issue
(Nanayakkara and Neumann, 2015). Despite awareness
programmes and workshops being organized by NCoEs for
mentors and principals of the internship schools, at operational
level, it is observed that mentors and school management as
well as some lecturers have their own ways of supervision.
Many interns complain that they get criticized and often become
embarrassed in the presence of their students. Reasons like lack
of discussion, negotiation, and absence of friendly democratic
nature on the part of the supervisor have deprived many interns
of developing a positive attitude towards their future career.
A common evaluation sheet with a set of criteria is given to
NCoE lecturers, mentors and principals of internship schools
for observation and supervision purposes. After supervision,
feedback is given mainly with common group discussions and
briefings. There is little evidence of using clinical supervision
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for these teacher trainees and assisting them to overcome their
problems.

Besides, there is very little research on supervision
in Sri Lankan context to explore the possibilities of applying
more effective supervisory practices to enhance the quality of
supervisors and pre-service teacher training programmes.

Under these circumstances, it is felt as a timely need
to explore this background and propose a better solution, from
which the supervisees can benefit, while supervisors develop
their supervisory practices in a better way enhancing the quality
of teacher training programmes in the country.

1.2 Problem of the study

In terms of supervisory practices used by supervisors for
teacher training in Sri Lankan context call for more attention.
Particularly, pre-service second language teacher trainees of
NCoEs, who are constantly subjected to supervision during
teaching practice sessions and internship, face more problems
than other teacher trainees. Most of them have problems with
the target language, and teaching part of it with the subject
knowledge.

It is observable that traditional supervisory practices are
still used by many mentors and some NCoE lecturers, which
have a negative impact towards their professional development,
as from such supervisory practices, teacher trainees have not
been able to improve their pedagogical practices. There are
many reasons for that. One is that the non-availability of a proper
mechanism to educate and empower teachers with new trends in
education. Another one could be the lack of interest particularly
among supervisors to move away from traditional approaches.
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As a result of this, teacher trainees, who are waiting to
join teaching profession, do not get what they are supposed to
get from mentors other than criticism and fault finding. Many
mentors are of the opinion that their job is to observe lessons of
interns of that school and make comments on the lesson plan and
offer marks or a grade finally. Particularly, lack of negotiation,
absence of democratic atmosphere, friendly conversation,
mutual trust, motivation, praising etc. are very rare qualities to
be witnessed. What results from this is a production of similar
set of teachers to the system ultimately. Therefore, this gap
between the use of rather traditional supervisory practices and
introduction of a more effective supervisory instrument is the
need of the hour in order to ensure quality for a more effective
teaching and learning process, through which learners can reach
higher achievement levels and on the other hand teachers, and
mentors can develop professionally.

1.3 The objectives of the study

i. To find out the limitations of the current supervisory
practices adapted by mentors for pre-service teacher training.

ii. To identify how help-oriented aspect of clinical
supervision could be incorporated for observation of teaching
practice of interns, who teach English as a second language.

iii. To explore the application of post conference of
clinical supervision on supervisory practices.

1.4 Significance of the Study

(Sarfo & Cudjoe, 2016) point out citing Glickman,
Gordon and Gordon (2004) that supervision as the backbone,
which can determine the effectiveness of school. A good
supervision generally involves activities that aid, direct and
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inform teachers of what should be done or have been done and
not merely finding faults of what teachers do during teaching
learning process.

It is quite observable that particularly in pre-service
teacher training, for which supervision plays a vital role;
supervision done by some NCoE lecturers, and mentors and
principals at internship schools need to be updated with new
trends in supervision. Use of traditional supervisory practices is
a common occurrence, from which teacher trainees hardly get a
kind of improvement or motivation towards their professional
development. Therefore, this study will help NCoE lecturers,
mentors and principals of internship schools to enhance their
supervisory practices leading to more effective teaching and
learning process, through which a quality improvement in both
teaching and learning could be guaranteed.

Not only pre-service second language teacher trainees,
but there are also in-service teacher training programmes,
Higher National Diplomas and Post Graduate Diplomas, for
which a sound supervision is required. This paper which will be
introduced incorporating certain aspects of clinical supervisory
practices, could equally be used for these programmes as well. As
a whole, this can bring more quality to the system of education,
as supervisors, supervisees and students can benefit ultimately.

The other significance of this attempt is that apparently
very little research work has been carried out on this topic with
a view to enhancing pre-teacher training in Sri Lankan context.

Supervision is an area, which is constantly subjected
to researchable arguments and discussions. Hence, this kind of
investigation will be of immense importance for further research
work, which will investigate more possibilities to enhance
supervisory practices.
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1.5 Limitations of the study

There are nineteen NCoEs around the country including
almost all the provinces training pre-service teacher training for
many subjects such as English, Science, Maths, Primary, Second
language Sinahala and Tamil and so on. This paper focuses only
on teacher trainees who teach English as a second language
and the supervisory role played by the mentors of Internship
schools and NCoE lecturers who supervise the interns during
the internship period.

2. Literature Review
2.1 Traditional Supervisory Practices

It is a common feature that particularly in the Sri Lankan
context, though supervision is done for pre-service teacher
training programmes at different stages by the lecturers at National
College of Education and the mentors appointed at internship
schools, a proper understanding of effective supervision remains
relatively at a lower level. This is quite similar to the situation
in which (Giirsoy, Kesner and Salihoglu, 2016) reveal referring
to their research, where university supervisors play a rather
traditional role They refer to it as a mechanistically routinized
series of actions. They suggest that supervisors are also expected
to act as active agents in conflict resolution and problem solving
in the practicum. Proper supervision requires the establishment
of mutual understanding among all stakeholders involved in the
practicum. Therefore, a proper understanding of supervision is
of prime importance for teacher trainees to accomplish a better
and a quality service.

These traditional practices are a common feature not only
in Sri Lanka but also in many parts of the world. A research study
carried out in Addis Ababa, taking government primary school
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into consideration (Kemal Kayik¢il Ozan Yilmaz & Sahin,
2016), share a similar view to that of the above. The finding of
the study reveals that supervisors were not properly performing
their role as clinical supervisors; the class observation being
practiced was not effective in carrying out as expected. This
study recommends that education officers should take initiatives
to train supervisors giving them a sound knowledge of latest
trends in supervisory practices if the quality of teachers and
education is to be developed. This indicates how crucial the
supervisory role is in developing teacher performance and the
quality of education.

Besides, researchers have repeatedly mentioned that
supervision approaches used by some supervisors are less
encouraging. Many young pre-service trainees get embarrassed
in the presence of the students due to rather authoritative
supervising strategies employed by the supervisors (Kemal
Kayik¢il Ozan Yilmaz & Sahin, 2016). disclose that traditional
supervision creates different problems, since it mostly functions
as a threatening tool for employment which causes fear on
teachers and is conducted in the domains needed by supervisors
rather than the domains needed by teachers.

It is a general assumption that quality teaching and
instruction have a direct bearing on successful learning.
Supervision, on the other hand, is accepted as a general leadership
function, which aims at improving teachers’ performance and
instruction (Sarfo & Cudjoe, 2016). (Glickman, Gordon and
Gordon (2004) have emphasized the importance of supervision
referring to it as the backbone towards the effectiveness of school
(Kemal Kayik¢il Ozan Yilmaz & Sahin, 2016). They further
elaborate that good supervision is a process that assists, directs
and informs teachers of what they should and should not do, and
also not just finding faults of the supervisee when teaching.
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2.2 Clinical Supervision

(Sarfo & Cudjoe, 2016) citing Barber and Norman, (1987)
mention that supervision, in common usage, refers to overseeing,
and it is a basic component of counselling process. In other
words, supervision is described as an interpersonal process in
which the skilled practitioner or supervisor helps the less skilled
practitioner in relation to their professional development. With
regard to clinical supervision, Sarfo & Cudjoe, 2016 citing Oliva
& Pawlas, 2004 state that clinical supervision is a supervisory
practice, which is in practice now, based on the assumption
that with guidance and assistance, teachers are in a position
to execute their pedagogical practices more effectively. Since
clinical supervision involves careful and systematic observation,
analysis and dialogue with a supervisor, effective teaching can
be reinforced leading to improvement in teachers’ pedagogical
capabilities. Unlike in traditional supervision, the objectives of
clinical supervision are clearly stated by both the supervisor and
the supervisee before the observation and the mutual trusted
manner by both parties, reduces much of the anxiety or tension
associated with traditional classroom observation or inspections
by supervisors. Since there is a climate devoid of such tension
and suspicion, there is a greater possibility of achieving the
objectives set by both supervisor and supervisee.

2.3 Clinical Supervision in Teacher Education

In contemporary supervisory practices, the approaches
of supervision have undergone drastic changes along with the
developments in other fields, such as management, health and
SO on.

The growing recognition of Clinical Supervision (CS)
in the field of teacher education is apparent in many countries
as it has proved to be a popular and an effective approach for



12 SHUEN

the improvement of instructional behavior of teachers (Abera,
2017). Falender and Shafranske, 2004 emphasize that clinical
supervision is the development of testable knowledge, skills
and values or attitudes, through supervision; on the other hand,
supervisors need to develop competence to deliver supervision
(Hill et al., 2016),(Sarfo & Cudjoe, 2016) . This clearly indicates
that it is a two-way process, through which both supervisor and
supervisee in a collaborative manner, are engaged for the purpose
of improving their performances. Kiihne et al., 2019 citing Milne
and Watkins describe supervision process as a relationship-based
education and training, which supports, develops and evaluates
the work of colleague/s.

Therefore, the aim of supervision should ensure quality,
emotional support and therapeutic competence. Initially clinical
supervision was a dominant area in the field of medicine, yet, its
significance has been felt by many over the time and it has been
accepted as an effective approach for supervision in the field of
education.

Mahare, S.M. 2018 conducting research in Zimbabwe,
mentions that clinical supervision model is like a vehicle by
which professional development and teacher growth can be
driven towards better performances. In other words, it leads
to improvement in teaching performance, improvement of
classroom instruction, and facilitation of student learning.
Khaef & Karimnia, 2021 drawing the conclusion of their study
conducted in Iran confirm that face to face interactions with
different teachers with divers teaching methods and techniques
provide valuable opportunity to improve and update their own
pedagogical practices. Besides, they emphasize the improvement
of professional development and the perspectives of supervisory
practices, which in turn creates a healthy atmosphere for the
supervisees to work in a stress-free environment. Due to the
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collaborative nature of this encounter, the conventional pressure
of instructors would turn into a more democratic negotiation. The
prevalence of an atmosphere of this nature is what generally any
supervisee expects. The objective of supervision can be easily be
achieved if this kind of approach is adapted for not only second
language teacher trainees, but for any category. Pertti Alasuutari
et al., 2008 in the conclusions of their study show that, overall,
students prefer a more positive, supportive clinical learning
environment and they often perceive differences in the actual
learning environment and the preferred learning environment.
In teaching and even teacher education, fostering a supervisee-
centric environment, listening to supervisees, offering additional
support, providing constructive feedback, and facilitating the
meeting of individual learning needs, innovation, promoting
supervisees’ voice etc. are highly recommended for an effective
learning environment as well as a teaching/learning process. If
this is implemented for supervision purposes, the supervisory
processes will have positive impact on the development of
professional skills of trainees, and the trainees will be able
to derive a higher degree of satisfaction rather than frequent
disappointments, which will eventually ensure a process of
quality teaching and learning.

3. Research Method

Three broad methods are commonly used for conducting
literature reviews, namely i. Systematic ii. Semi-systematic
and iii. Integrative method (Snyder, 2019) depending on the
nature of the research work being carried out. For this review
article, semi-systematic approach was employed as the aim of
overviewing a topic through this approach is done often looking
at how research within a selected field has progressed over
time or how a topic has developed through research work. This
review article thus discusses the researches done on clinical
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supervision and how it can be applied in educational setting,
particularly supervisory practices for teacher training, and its
effect on supervisees for quality of pedagogical practices and
professional improvement. This study applies meta narrative
approach to systematic review, which is designed for topic areas
researched by diverse research traditions. Since this approach
identifies, synthesizes, and interprets diverse body of literature
in a given topic area, (Kim et al., 2021) this study was done
systematically collecting and analyzing literature addressing the
impact of clinical supervision on supervisory practices on pre-
service teacher training.
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Fig. -1 Conceptual framework

3.2 Hypotheses

H1. Clinical supervision can prepare teacher trainees to
be more confident for their teaching practice component.

H2. Clinical supervision can change the mindset of both
supervisee and supervisor towards more effective supervision in
teacher training.

H3. Democratic and help-oriented supervisory practices
in clinical supervision can develop both supervisee and
supervisory role leading to a quality improvement.



4. Discussion and Results

Research conducted on clinical supervision and its
effect on supervisors and supervisees and the quality of work
carried out by supervisees in the field of education, particularly
teacher training, show a distinct difference when compared
with traditional supervisory approaches. A study conducted by
Giirsoy, Kesner and Salihoglu, 2016 in Turkey confirms over the
results of their research that a clinical supervision model used
by university supervisors for teacher trainees, who were in the
experimental group, had proved to be a great success over the
control group.

Another research study carried out in Addis Ababa,
taking government primary school into consideration (Kemal
Kayik¢il Ozan Yilmaz and Sahin, 2016), shares the view that
how traditional supervisory practices affect supervisees in the
long run. The finding of the study reveals that supervisors were
not properly performing their role as clinical supervisors; the
class observation being practiced was not effective in carrying
out as expected. This study recommends that education officers
should take initiatives to train supervisors giving them a sound
knowledge of latest trends in supervisory practices if the quality
of teachers and education is to be developed. This indicates
how instrumental the supervisory role is in developing teacher
performance and the quality of education.

Besides, researchers have repeatedly mentioned that
supervision approaches used by some supervisors are less
encouraging. Many young pre-service trainees get criticized in
the presence of the students due to rather authoritative supervising
strategies employed by the supervisors A study carried out by
(Kemal Kayik¢il Ozan Yilmaz and Sahin, 2016). discloses
that traditional supervision creates different problems, since it
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mostly functions as a threatening tool for employment which
causes fear on teachers and is conducted in the domains needed
by supervisors rather than the domains needed by teachers.

The increasing recognition of Clinical Supervision (CS)
in the field of teacher education is apparent in many countries
as it has proved to be a popular and an effective approach for
the improvement of instructional behavior of teachers Abera,
(2017), Falender and Shafranske, (2004) emphasize that clinical
supervision is the development of testable knowledge, skills
and values or attitudes, through supervision; on the other hand,
supervisors need to develop competence to deliver supervision

In this regard, it is quite clear that the growing popularity
and effectiveness of clinical supervision in the field of education,
particularly in teacher training, either second language or any
other subject, can have a very positive impact on the quality of
teaching learning process due to its democratic and relationship-
based encounter between supervisor and supervisee.

5. Conclusion and suggestions

In conclusion, it is clear that much research work has
been carried out to highlight the effectiveness of clinical
supervision in the field of education, particularly teacher training
processes. Especially second language teacher trainees, who
struggle with the subject knowledge and the target language,
need more attention, care and professional guidance, and a
help-oriented approach through which they can be trained. An
awareness of clinical supervision should be given to the mentors
and supervisors to play their supervisory role more effectively.
Hence, policy planners, curriculum designers, and the other
relevant higher authorities should consider and reconsider the
proper channels through which supervisors of the education
system be educated and made aware of clinical supervision to
play a more effective role.
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